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Abstract

The aim of this paper is to introduce the results of a questionnaire survey carried out
among university lecturers teaching at different faculties of the University of Szeged, Hun-
gary. Questions focused on the differences between teaching through Hungarian (their
mother tongue) as opposed to through English, and on the problems lecturers have faced
and the solutions they have to these problems in an EMI context.

The results of the questionnaire survey presented in this paper show that there are con-
siderable differences between English-medium and Hungarian-medium classes in terms of
methodology, communication with students, lesson planning and testing. Problems identi-
fied by lecturers include problems related to language competence and cultural differences.

These results highlight the need for cooperation in internationalization efforts between
EMI and CLIL experts and university lecturers teaching their courses through English.
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1. Introduction

This section provides an overview of Content and Language Integrated
Learning (CLIL), CLIL methodology, and CLIL in higher education.
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1.1. Content and Language Integrated Learning (CLIL) and English-medium
Instruction (EMI)

Content and Language Integrated Learning (CLIL) is a dual-focused edu-
cational approach, integrating the teaching and learning of content and
language. It is an umbrella term that covers a diversity of school practices,
the many faces of CLIL! include language showers, CLIL camps, local or
international projects, one or more subjects taught through an L2, or total
immersion schools.? CLIL in higher education (HE) contexts is usually re-
ferred to as English-medium instruction (EMI).3

1.2. CLIL methodology

For the successful implementation of CLIL, sound methodological foun-
dations are needed. Coyle identifies the 4 Cs of CLIL methodology as con-
tent, cognition, communication and culture.* She summarizes the 4 Cs
as “meaning making involves knowing (content) and thinking (cognition)
articulated (communication) in ways which demonstrate intercultural
awareness and subject appropriate discourse (culture). These processes
are all about developing subject literacies”.®

When planning a CLIL lesson, content is considered as a starting
point.® Content refers to the material to be taught, including identify-
ing the teaching objectives and the learning outcomes.” Next, content
should be linked with communication, through identifying the lan-
guage elements students will need to work with the content, including
key words, phrases, grammar, and the linguistic requirements of tasks
and classroom activities. In the next stage of the planning process, all of
the above should be complemented with the planning for the develop-
ment of thinking skills the teaching of content and language requires.®
This determines what questions should the teacher ask and which
tasks will encourage higher order thinking skills (HOTs). The fourth C,

P. Mehisto, D. Marsh, M. Frigols, Uncovering CLIL. Content and Language Integrated Le-
aning in Bilingual and Multilingual Education, Oxford 2008

2 Ibidem.

E. Macaro, S. Curle, J. Pun, J. An, J. Dearden, A systematic review of English medium instruc-
tion in higher education, “Language Teaching” 2018, vol. 51, no. 1, pp. 36-76.

D. Coyle, CLIL Planning Tools for Teachers. Nottingham 2005.

D. Coyle, An interview with Do Coyle, “Babilonia” 2018, t. 2, pp. 18-20 [interviewed by
C. Bartholemy].

D. Coyle, CLIL Planning Tools for Teachers, op. cit.

7 Ibidem.

8 Ibidem.

Humanities and Cultural Studies 2023,t.4, nr 1



EMI through the eyes of university lecturers. A Hungarian perspective

culture, includes referring to the cultural implications of the topic and
considering how culture connects with the other three Cs.°

Mehisto and his colleagues!® identify six groups of altogether 30
core features of CLIL methodology. The six groups are the following:
multiple focus, safe and enriching learning environment, authentic-
ity, active learning, scaffolding, and co-operation. Co-operation, in
their view, involves planning in co-operation with CLIL and non-CLIL
teachers, involving parents and the local community, authorities and
employers. In a university context, this could be extended to the in-
volvement of faculty decision makers and CLIL experts.

Based on the 30 core features, Mehisto and his colleagues also
identify four principles of CLIL: cognition, community, content and
communication. This model, in some respects, is similar to that of
Coyle, however, the only difference being that culture is replaced with
community. Mehisto and his colleagues opine that these principles
might serve as reference points in lesson planning. The community
principle states, among others, that students feel part of an enrich-
ing learning community, and teachers and students are partners in
education.

As concerns the criteria for success in CLIL, Ball and his colleagues!!
have identified eleven potential determining factors. Four of these re-
fer to learners, including learner L2 ability, exposure to L2, literacy
and cognitive skills, and socio-economic status. Two refer to teachers:
teacher L2 ability and teacher pedagogical skill. Program-related fac-
tors include resourcing, self-selecting or system-wide programs, time
allocation, the language syllabus, and planning.

Teacher ability in the L2 is seen as crucial by Ball et al.!> On the
one hand, teachers have to be able to have a good command of the lan-
guage of the subject, and, on the other, they have to be able to express
pedagogical strategies for successful teaching through the L2. Teacher
pedagogical skill is as important as teacher language skill according
to Ball et al.!® They state that CLIL teachers need to be trained to use
CLIL methodology.

9 Ibidem.

10 p, Mehisto, D. Marsh, M. Frigols, Uncovering CLIL..., 0p. cit.

11 p, Ball, K. Kelly, J. Clegg, Putting CLIL into Practice, Oxford 2015.
12 Ibidem.

13 Ibidem.
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1.3. CLIL in higher education

CLIL in higher education (HE) contexts is usually referred to as English-
-medium instruction (EMI).* Macaro and his colleagues,!® in their system-
atic review of EMI in higher education, find that the growth of EMI in HE is
clearly observable in all geographical areas of the world, and that most of
this growth is top-down policy driven. A great variety of topics have been
researched empirically in the field, for example on teacher and student
beliefs, perceptions and attitudes. Macaro and his colleagues also claim
that the concept of proficiency to teach through English is underspecified
both in empirical research and by institutional requirements. The review
also highlights that there is a lack of preparation to teach through Eng-
lish and a lack of professional development opportunities.!® In addition, it
has to be noted that there are varying models of EMI in higher education,
even within one HE institution. Sometimes the same institution offers
complete study programmes through English, ESP courses, together with

elective courses that are taught through English.

This great variety and diversity of EMI is reflected in the ROAD-MAP-
PING model of English-medium education in multilingual university
settings (EMEMUS) of Dafouz and Smit.!” They have identified six di-
mensions of EMI, namely Roles of English in relation to other languag-
es, Academic Disciplines, that is the different teaching and learning
practices, curricular designs and assessment methods in different dis-
ciplines. Language Management denotes language policy statements
and declarations, while Agents refers to the social players involved in
EMEMUS. Practices and Processes include the way agents think about
and do teaching in higher education, while the Internationalization
and Glocalization dimension looks at the local and global forces shap-
ing higher education in the 21st century.!®

EMI can also be investigated in relation to geography and location.
A north-south divide has been identified'® in EMI in European higher
education. This means that Nordic and Baltic states have a higher pro-

4 E.Macaro, S. Curle, J. Pun, J. An, J. Dearden, A systematic review of English medium instruc-

tion in higher education, op. cit.

15 Ibidem.

16 Ibidem.

17 E. Dafouz, U. Smit, A sociolinguistic approach to the multifaceted Roles of English in En-
glish-medium education in multilingual university settings, [in:] A. Llinares, T. Morton
(eds.), Applied Linguistics Perspectives on CLIL, Amsterdam 2017, pp. 287-306; E. Dafouz,
U. Smit, Towards a dynamic conceptual framework for English-medium Education in Multi-
lingual University Settings, “Applied Linguistics” 2016, vol. 37, no. 3, pp. 397-415.

18 Ibidem.

19 A. Hultgren et al., Introduction: English-medium instruction in European higher education:
From the North to the South, [in:] S. Dimova, A. Hultgren, C. Jensen (eds.), English-Medium
Instruction in European Higher Education, Boston-Berlin 2015, pp. 1-15.
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portion of English-medium master’s programmes per 100,000 inhab-
itants than southern Europe. The authors also note that the numbers
hide considerable differences between institutions and disciplines;
EMI is most frequent in business and engineering, followed by social
and natural sciences. In addition, EMI is found to be more frequent in
master’s programs than at undergraduate level.2°

From a central European perspective, authors highlight the im-
portance of cooperation between disciplinary teachers and ESP / CLIL
experts when setting and English language educational environ-
ment in higher education, including assistance from ESP / CLIL ex-
perts in language development and CLIL methodology for disciplinary
teachers.?!

Doiz and her colleagues report on university lecturers’ beliefs and
practices in EMI in Spain.?? They identified three problem areas in
EMI in HE, based on feedback from lecturers: (1) teaching through
a foreign language, (2) the impact of English on the development of
the classes, and (3) students’ language skills. Lecturers find it difficult
to deal with language problems in class, and planning and teaching
through English is seen as time-consuming and stressful, thus de-
creasing lecturers’ self-confidence. As a consequence, Doiz et al. high-
light the need for training lecturers in the most relevant EMI skills.?3
The second problem the team identified was the impact of English on
the development of classes:2* the students’ command of English de-
termines the quality and quantity of the material that can be taught
in a course, which leads to the third problem, that of the students’
language skills. Students’ low language skills can slow down the pace
of the classes and might require frequent stops to rephrase or check
understanding.

Another study from Spain focuses on how lecturers in the field of
engineering in English-medium programs at a Spanish university see

20 Ibidem.

2 L. Hurajova, M. Kusy, L. Morovi¢, We are in the same boat. Setting an English education
environment through cooperation in higher education, [in:] M. Bakti, V. Juhdasz, T. Erdei (eds.),
The Role of English in Higher Education. Proceedings of the International Seminar ESP and
CLIL — Current Drivers of HEI Internationalization, 11-12 March 2021, Szeged 2021, pp. 11-19;
A. Stefanowicz-Kocot, A. Lada, D. Dudzik, CLIL at the UAS at Tarnéw. Students’ and teachers’
experiences, [in:] M. Bakti, V. Juhasz, T. Erdei (eds.), The Role of English..., op. cit., pp. 21-26;
N. Baki¢-Mirié, Putting CLIL into practice. A case study from Serbia, [in:] M. Bakti, V. Juhasz,
T. Erdei (eds.), The Role of English..., op. cit., pp. 35-42.

22 A.Doiz, D. Lasagabaster, V. Pavon, The integration of language and content in English-medium
instruction courses: Lecturers’ beliefs and practices, “Ibérica” 2019, no. 38, pp. 151-176.

23 Ibidem.

24 Ibidem, p. 169.
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their work in the context of CLIL and EMI;?° with results stating that
engineering lecturers seem to follow the modality of EMI rather than
CLIL, which includes a dual focus on content and language and thus
on language development. The surveyed lecturers refuse to teach lan-
guage. Aguilar’s results also state that lecturers attach no importance to
language integration, and find English language proficiency of all stake-
holders as the most important ingredient of success in EMI.

Teaching through the medium of English is made even more chal-
lenging for disciplinary teachers as university lecturers have had no
degree in content teaching methodology, let alone any background in
CLIL methodology, in contrast to language teachers, who get some
training in integrating content and language teaching.?® In spite of this,
a study carried out in Austria found that EMI teachers scored better on
a test of teachers’ well-being than secondary CLIL teachers.?”

This study, which was carried out among university lecturers teach-
ing lectures and seminars through English at the University of Szeged,
Hungary, aims to answer the following questions:

1. In what ways are the English-medium classes different from Hun-

garian-medium ones?

2. What problems have university lecturers at four faculties of the

University of Szeged faced while implementing EMI?

3. What solutions have they found to these problems and what advice

they would give to their colleagues?

2. EMI at the University of Szeged

The University of Szeged, which is located in Szeged, southern Hungary,
is one of the biggest universities in Hungary with about 22,000 students
attending one of its 12 Faculties. Each of these Faculties has a different de-
gree of internationalization. Some faculties have a long history of EMI, for
example the Faculties of Medicine, Pharmacy and Dentistry, while others
are quite new to internationalization.

For the purposes of this study, four faculties of the university were
selected that have launched English-medium study programs after
2010; the Faculty of Agriculture, the Faculty of Economics and Business

25 M. Aguilar, Engineering lecturers’ views on CLIL and EMI, “International Journal of Bilingual

Education and Bilingualism” 2017, vol. 20, no. 6, pp. 722-735

E. Kovacikova, ESP and CLIL. Their importance in pre-service English teacher training, [in:]
M. Bakti, V. Juhasz, T. Erdei (eds.), The Role of English in Higher Education. Proceedings
of the International Seminar ESP and CLIL — Current Drivers of HEI Internationalization,
11-12 March 2021, Szeged 2021.

G. Hessel, K. Talbot, M. Gruber, S. Mercer, The well-being and job satisfaction of secondary
CLIL and tertiary EMI teachers in Austria, “Journal for the Psychology of Language Lear-
ning” 2020, vol. 2, no. 2, pp. 73-91.

26

27
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Administration, the Faculty of Health Sciences and Social Studies and
the Faculty of Law and Political Sciences.

The Faculty of Agriculture started the English language BSc Agri-
cultural Engineer in 2015. Mostly international students attend the
study program. The lecturers involved haven’t received any language
or methodological preparation before the launch of the BSc. The Facul-
ty helps and motivates trainers through project-related study material
development.

The Faculty of Economics and Business Administration started
planning for an English-medium study program after the 2012 govern-
ment decision, according to which all business training programs had
become fee-paying. Internationalization was seen as a way forward.
They launched the Business Administration and Management BSc pro-
gramme through English in September 2013, first only for interna-
tional students, but since 2020 the programme is open for Hungarian
students as well. In 2014, the Faculty launched its International Econ-
omy and Business MSc through English, both Hungarian and inter-
national students attend this program. In 2015, the Faculty launched
an English-medium doctoral program, which is for international stu-
dents only. In 2020, the Faculty launched its English-medium Tourism
and catering BSc, both Hungarian and international students attend
this study program. As concerns preparation for the launch of Eng-
lish-medium instruction, the Faulty organized English lessons for all
the higher education teachers (HETs) who wished to be involved in
English medium instruction. The instruction was funded by the Fac-
ulty, and took place in the form of one-to-one tutoring. Participants
were required to pass a Ci-level English language exam within two
years. New colleagues who have joined the Faculty since 2012 have the
same offer of free language tutoring and the same requirement of pass-
ing a C1 language exam. The administrative staff attended a group Eng-
lish language course. As the English-medium instruction started at the
Faculty, the need for intercultural awareness-raining arose. There were
meetings for teaching staff once a semester in order to be able to deal
with problems arising in multicultural classrooms. Also, some method-
ological assistance was also given to trainers, as most of the HETs at the
Faculty are not trained teachers, but have a business degree.

The Faculty of Health Sciences and Social Studies has two Eng-
lish-medium BScs: Physiotherapist and Nurse (Nursing and Patient
care BSc, specializations: physiotherapist and nurse). The English lan-
guage study programs started in September 2018 and are attended
by international students only. In preparation to the launch of Eng-
lish-medium programs, language courses were organized for faculty

Humanities and Cultural Studies 2023, vol. 4, no. 1 | 43
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teachers, which run for several semesters. Teaching and administra-
tive staff at the faculty have the possibility to attend free language
courses.

The Faculty of Law and Political Sciences offers four English-me-
dium study programs. The Master in International Relations was
launched in 2014, and is attended by both Hungarian and internation-
al students. The Master of Laws [LL.M.] in International and Europe-
an Trade and Investment Law was launched in 2015, and is attended
mostly by international students, with one or two Hungarian stu-
dents per year. The Master of Laws [LL.M.] in Comparative Copyright
Law was launched in 2020, and is attended by international students.
There was no specific preparation for teachers, and the motivation
for teachers is that, in their teaching performance evaluation, courses
taught through English are calculated with a higher multiplier.

In summary, it can be stated that the four faculties have chosen
different paths in preparation to the launch of EMI in their respective
faculties, with two faculties providing preliminary linguistic prepara-
tion for the lecturers. Table 1 provides a summary.

Table 1. Preparation of lecturers for EMI at the different faculties
of the University of Szeged

Faculty of Study program + year of launch Language Teaching methp do-
preparatlon logy preparatlon
Faculty of Study program + year of Language prepa- | Teaching meth-
launch ration odology prepa-
ration
Agriculture Agricultural Engineer, 2015 | no no
Economics Business Administration and | yes, one to one after the start of
and Business | Management BSc, 2013 English tutoring, | the programs:
Administra- International Economy and | requirement: C1 | mini methodolo-
tion Business MSc, 2014 English exam gy courses
Doctoral Program, 2015 intercultural
Tourism and Catering BSc, awareness rais-
2020 ing
Health Nursing and Patient Care yes, for several no
Sciences and | BSc, Specializations: Physio- | semesters
Social Studies | therapy, Nursing, 2018
Law and Master’s in International no no
Political Relations, 2014
Sciences Master of Laws in Interna-
tional and European Trade
and Investment Law, 2015
Master of Laws in Interna-
tional Copyright Law, 2020

44 |

Humanities and Cultural Studies 2023,t.4, nr 1




EMI through the eyes of university lecturers. A Hungarian perspective

3. Methodology

In this investigation, two methods were used. First, in order to gather
some background information, the Faculties’ vice deans for international-
ization were approached via email or telephone, the questions they were
asked are listed in Appendix 1. Then, an online questionnaire (google
form) was prepared for university lecturers teaching a course or courses
through English (Appendix 2). There were 38 respondents from the facul-
ties concerned, 31.6% respondents from the Faculty of Agriculture, 26.3%
from the Faculty of Economics and Business Administration, 23.7% from
the Faculty of Health Sciences and Social Studies, and 18.4% from the
Faculty of Law and Political Sciences. The answers to the lecturers’ survey
were analysed using keyword analysis.

The respondents have a diverse experience in teaching through
English, ranging in time from six months to 25 years. About half of the
lecturers have been teaching through English for 1 to 5 years, and 34.2
% have been for between 6 to 10 years. See Figure 1.

11 years
and more
13%

1-5 years

53%
6-10

years
34%

H1-5years M6-10 years 11 years and more

Figure 1. Participants’ experience (in years) in teaching through English

36.8% of the respondents teach lectures through English, 26.4%
teach seminars through English and 36.8% of the respondents teach
both lectures and seminars through English.
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The language level of the respondents ranges between B1 and C2.
5.3% of the respondents are at B1 level, 28.9% at B2 level, 39.5% are
at C1 level, and 26.3% are at C2 level. See Figure 2.

Level B1
5%

Level C2
26%

Level B2
29%

Level C1
40%

HLevel B1 MLevel B2 MLevel C1 uLevel C2

Figure 2. Language level of the respondents

4, Results

In this section, answers to questions 4 through 11 of the google form ques-
tionnaire are presented. Question number 4 asked about any positive ex-
periences the lecturers have experienced in connection with their classes
taught through English. Questions 5, 6, 7, and 8 focused on the differences
between classes taught through Hungarian and English, in terms of meth-
odology (question 5), communication with students (question 6), prepa-
ration for the class (question 7), and testing (question 8). Questions 9, 10
and 11 asked about problems, solutions and advice related to EMI.

4.1. Positive experiences (question 4)
Question number 4 asked about any positive experiences lecturers have

experienced in connection with their classes taught through English.
There were altogether 54 answers that fell into 8 categories.

| Humanities and Cultural Studies 2023, t.4, nr 1
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Table 2. Respondents’ answers to question 4

Keyword Percent of answers
Motivated students 33.3
Positive feedback from students 14.8
Good exam results 13.0
Direct, friendly relationship with students 11.1
New teaching challenge 11.1
Successful students 9.3
Language skills development 5.5
Intercultural aspects 1.9

Most of the responses were related to the success of students. Mo-
tivated students ranked first, followed by positive feedback form stu-
dents and good exam results. Successful students were also mentioned,
including thesis topics selected form the topics covered in the course,
students participating in international competitions, or students pub-
lishing English language publications from the topics of the course. As
concerns success or benefits for teachers, teaching through English
is seen as a new teaching challenge, which means being up to date in
English professional literature, terminology, and adapting a different
style of teaching, with new, alternative viewpoints.

4.2. Methodology (question 5)

Question number five asked about the differences in teaching methodol-
ogy between the English- and Hungarian-medium classes of the lecturers.
30% of the responses stated that there was no difference in methodology or
no difference in methodology if the language skills of the students were good.

489% of the respondents answered with statements beginning with
“more”. 12% stated that in English-medium classes more explanations
were needed, and 8% stated that these classes were more interactive.
Answers also included more visuals, more detailed slides, and more pair
work for students in contrast to Hungarian-medium classes.

The remaining answers concerned what was less or fewer in an
English-medium class than in a Hungarian one. EMI classes are per-
ceived as slower, and some lecturers use simplified texts. Some re-
spondents even mention that lecturers should never take for granted
what the students know, as they come from diverse backgrounds. Less
material can be taught in an English-medium class, which is some-
times also seen by the teachers as an ESP-class.

Humanities and Cultural Studies 2023, vol. 4, no. 1 |
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4.3. Communication with students (question 6)

Question 6 focused on differences between Hungarian- and English-me-
dium classes with respect to communication with students. There were
42 answers to this open-ended question, which fell into five categories.
23.8% of the answers stated that there was no difference in communica-
tion with the students between Hungarian and English-medium classes.
23,8% of the answers stated that there was a more relaxed atmosphere in
English-medium classes.

In comparison to Hungarian-medium classes, 19.1% of the respons-
es stated that there was a need for more repetitions and explanations,
and more questions are needed to check understanding. 19.1% of the
responses mentioned that these classes were slower, there was time
for fewer examples, and there was a need for simplification, in oth-
er words, lecturers use a simplified vocabulary and simplified texts.
14.2% of the answers referred to language problems, including un-
derstanding students, involving students, and receiving less feedback
from students.

4.4, Lesson planning and preparation (question 7)

Question 7 focused on preparation and lesson planning. The most fre-
quent reply (37.5%) stated that lecturers prepare more for English medi-
um classes. 27.5% of the respondents stated that there was no difference
in their preparation. Specific fields were also mentioned in the answers
to question 7. These included linguistic preparation, mentioned by 15%
of the respondents. This includes looking for synonyms, simplifying
texts, checking pronunciation, or looking up technical terms. 12.5% of
the responses concerned English-language materials, that is looking for
English-language materials or international examples. Responses also
mentioned the use of online materials (5%), and preparing written study
materials for the class (2.5%).

4.5, Testing (question 8)

Question 8 asked about differences (if any) in testing students in the Eng-
lish-medium classes. 46.5% of the responses stated that there were no
differences in testing. 53.5% of the answers referred to some kind of dif-
ference, most of them considering the language level of students attending
English-medium classes. These included providing more time to complete
a test, and a shift from written exams to oral exams, presentations, indi-
vidual tasks, and more or regular tests during the semester.

| Humanities and Cultural Studies 2023, t.4, nr 1
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4.6. Problems (question 9)

Question 9 concerned the problems lecturers have encountered during
English-medium classes. There were in total 47 answers to question 9.
44.7% of the answers mentioned language problems either in general, or
referring to the students’ language level, or the teacher’s language level.
31.9% of the responses mentioned cultural differences, such as a different
attitude to time, discipline problems, and a different attitude to writing
assignments and group work. 6.4% of the responses mentioned that they
had faced no problems, and another 6.4% mentioned the differences in
the background knowledge of students. 10.6% of the answers fell into the
category “other”, including statements such as humour cannot be used the
same way as in Hungarian-medium classes, and that EMI was more tiring
for the lecturer.

4.7. Possible solutions (question 10)

Question 10 asked for possible solutions to these problems. There were 57
answers given. 36.9% of the solutions relate to lesson planning, such as
asking for feedback or motivating exercises. Answers related to attitude
and language ranked second, accounting for 22.8% of the answers each.
17.5% of the answers related to course organisation.

Solutions related to lesson planning include using visuals, asking
for feedback more frequently, and repeating information many times
or more slowly. Solutions related to attitude are for example being
more open, paying individual attention to students, or looking contin-
uously for new methods and tools. As concerns language, solutions in-
cluded preparing glossaries, and asking students to repeat what they
have just said. Solutions related to course organisation include setting
detailed course requirements in writing, or compulsory tutoring be-
fore tests or giving out written study materials.

4.8. Advice (question 11)

Question 11 asked lecturers to give advice to colleagues who would start
teaching through English for the first time. There is a considerable over-
lap with the answers to Question 10. Altogether there were 62 pieces
of advice, falling into the four broad categories of lesson planning, atti-
tude, language and course organisation. Advice related to lesson planning
(38.7%) includes starting with a small class, allowing time for presenta-
tions, always recapping information, planning less material for a class,
always checking understanding, using visuals and including international
examples or case studies.

Humanities and Cultural Studies 2023, vol. 4, no. 1 |
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Advice related to attitude (30.6%) includes the need for openness,
patience and intercultural awareness, being fair, consistent, flexible
and creative. Advice related to language (19.4%) includes speaking
slowly and clearly, preparing with synonyms, and to develop language
skills. Another important point is to encourage colleagues to speak
freely instead of reading out the material. Advice related to course
organisation (11.3%) includes observing some experienced colleague’s
EMI class, handing out written study materials, and having clear crite-
ria students need to fulfil for passing the class.

5. Summary

This paper presented the results of a questionnaire survey about Hun-
garian university lecturers’ experiences related to teaching lectures and
seminars through English. The questions focused on differences between
teaching through English and Hungarian, and English-medium instruc-
tion-related problems, solutions, and advice.

In comparison to Hungarian-medium classes, lecturers see Eng-
lish-medium classes as ones requiring more explanation and more
repetitions, and thus being a bit slower-paced. However, English-me-
dium classes are also seen as more interactive and more relaxed. In
order to contribute to the better understanding of the material, lec-
turers ask for feedback more frequently in English-medium classes
than in Hungarian-medium classes. In addition, HETs prepare more
for English-medium classes, which includes preparing simplified texts,
glossaries, or more detailed slides. In testing, they give oral exams
more frequently, in contrast to the written exams that are common in
Hungarian-medium instruction.

These characteristics are rooted in the problems identified by the
lecturers, namely language problems and cultural differences. These
results are in line with the findings of Doiz and her colleagues,?® name-
ly that the language proficiency of the students determines the quality
and quantity of the material that can be covered in a class.

The solutions and advice given by the lecturers include a focus
on language planning and trying a more open attitude. The sugges-
tions and solutions related to planning signal a move toward focusing
on repacking information in user-friendly ways (the use of visuals,
more frequent feedback), which is a fundamental idea in CLIL lesson
planning, together with language planning, such as preparing glossa-
ries. These results signal a consciousness of integrating content and

28 A. Doiz, D. Lasagabaster, V. Pavén, The integration of language and content in English-

medium instruction courses..., op. cit.
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language in the lectures and seminars taught through English, which
is in contrast with the findings of Aguilar.2°

The limitations of this research should also be noted, namely the
small sample size and the use of descriptive statistics only. However,
these findings might contribute to a better understanding of how Eng-
lish-medium courses are taught in higher education and might provide
the basis for professional development courses in English-medium
instruction.

References

Aguilar M., Engineering lecturers’ views on CLIL and EMI, “International Journal of
Bilingual Education and Bilingualism” 2017, vol. 20, no.6, pp. 722-735.

Bakié-Miri¢ N., Putting CLIL into Practice. A case study from Serbia, [in:] M. Bakti,
V. Juhész, T. Erdei (eds.), The Role of English in Higher Education. Proceedings of
the International Seminar ESP and CLIL - Current Drivers of HEI Internationaliza-
tion, 11-12 March 2021, Szeged 2021, pp. 35-42.

Ball P., Kelly K., Clegg J., Putting CLIL into Practice, Oxford 2015.

Coyle D., An interview with Do Coyle, “Babilonia” 2018, t. 2, pp. 18-20, [interviewed
by Claudia Bartholemy].

Coyle D., CLIL Planning Tools for Teachers. University of Nottingham, Nottingham 2005.

Dafouz E., Smit U. 2017. A sociolinguistic approach to the multifaceted Roles of En-
glish in English-medium education in multilingual university settings, [in:] A. Lli-
nares, T. Morton (eds.), Applied Linguistics Perspectives on CLIL, Amsterdam 2017,
pp. 287-306.

Dafouz E., Smit U., Towards a dynamic conceptual framework for English-medium edu-
cation in multilingual university settings, “Applied Linguistics” 2016, vol. 37, no. 3,
PP- 397-415.

Doiz A., Lasagabaster D., Pavén V., The integration of language and content in English-
medium instruction courses: Lecturers’ beliefs and practices, “Ibérica” 2019, no. 38,
pp. 151-176.

Hessel G., Talbot K., Gruber M., Mercer S., The well-being and job satisfaction of se-
condary CLIL and tertiary EMI teachers in Austria, “Journal for the Psychology of
Language Learning” 2020, vol. 2, no. 2, pp. 73-91.

Hultgren A. et al., Introduction: English-medium instruction in European higher edu-
cation: From the North to the South, [in:] S. Dimova, A. Hultgren, C Jensen (eds.),
English-Medium Instruction in European Higher Education, Boston-Berlin 2015,
pp. 1-15.

Hurajova L., Kusy M., Morovi¢ L., We are in the same boat. Setting an English educa-
tion environment through cooperation in higher education, [in:] M. Bakti, V. Juhasz,

2 M. Aguilar, Engineering lecturers’ views on CLIL and EMI..., op. cit.

Humanities and Cultural Studies 2023, vol. 4, no. 1 |

51



52

Maria Bakti

T. Erdei (eds.), The Role of English in Higher Education. Proceedings of the Inter-
national Seminar ESP and CLIL - Current Drivers of HEI Internationalization, 11-12
March 2021, Szeged 2021, pp. 11-19.

Kovacikova E., ESP and CLIL. Their importance in pre-service English teacher training,
[in:] M. Bakti, V. Juhész, T. Erdei (eds.), The Role of English in Higher Education.
Proceedings of the International Seminar ESP and CLIL - Current Drivers of HEI
Internationalization, 11-12 March 2021, Szeged 2021.

Macaro E., Curle S., Pun J., An J., Dearden J., A systematic review of English medium in-
struction in higher education, “Language Teaching” 2018, vol. 51, no. 1, pp. 36-76.

Mehisto P., Marsh D., Frigols M., Uncovering CLIL. Content and Language Integrated
Leaning in Bilingual and Multilingual Education, Oxford 2008.

Stefanowicz-Kocot A., Lada A., Dudzik D., CLIL at the UAS at Tarnéw. Students’ and
teachers’ experiences, [in:] M. Bakti, V. Juhéasz, T. Erdei (eds.), The Role of English
in Higher Education. Proceedings of the International Seminar ESP and CLIL - Cur-
rent Drivers of HEI Internationalization, 11-12 March 2021, Szeged 2021, pp. 21-26.

Appendix 1

Questions to Vice Deans for Internationalization on training programs
through English

1. What English-medium study programs does your Faculty have?
Since when do you offer English-medium study programs?

3. What is the composition / proportion of students in English-me-
dium study programs? (mostly Hungarian students / mostly
international students / equal proportion of Hungarian and inter-
national students)

4. Have you organised any training or preparation for your lecturers
to teach through English? If yes, what kind of preparation it was?

5. How does your Faculty help / motivate lecturers teaching through
English?

Appendix 2

Questions to lecturers teaching subjects through English

1. Which Faculty of the University of Szeged do you teach at?

2. Since when do you teach through English?

3. What kind of course do you teach through English?
¢ lecture
e« seminar
e practice

4. What do you consider as your biggest success in relation to your
courses taught through English?
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10.
11.

12.

What are the differences, if any, between your classes taught thro-

ugh English and Hungarian concerning methodology?

What are the differences, if any, between your classes taught through
English and Hungarian concerning communication with your stu-
dents?

What are the differences, if any, between your classes taught thro-
ugh English and Hungarian concerning preparation for the classes?
What are the differences, if any, between your classes taught through

English and Hungarian concerning testing?

What problems have you face in classes taught through English?

How have you solved / addressed these problems?

What is your advice to colleagues who start teaching through En-

glish?
What is your English level?

A2
B1
B2
Ci
C2
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